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Level 2 — Unit 1 The Shurley Method _
UNIT 1: GROUP 7 TEST

xercise 1: Classify each sentenca Use SN tof subject nolm Vi io? Vmb Ady for. adverb Ad] for adiectlva and Afor
rticle adjective.

1. The Iarge ship sailed smoothly way. E
40> Ady  Ad) S | Ay s
2. Eight funny yellow ducks quacked Ioudly. erb 0
3. Nine angry bees bubzed around angrily. \\_y
; : ; 1
Ady  AQ0 LY J ey
4. The curiods litfle" children peeked inside.
.i P J .ﬁj\n ‘ﬁ \) rlif ..I'\ -fl ...I.'\l __-_ \v'./'v‘
5. The four large” turtles trefveled slowly.

Sentence Work
Exercise 2: Underline the syn if the words are synonyms. Underline the ant if the words are antonyms.

. sweet, sour syn ant 3. giant, huge syn ant 5. follow, lead syn ant
2. young, old syn ant 4. wet, dry syn ant 6. start, begin syn ant

Exercise 3: Write S for singular or P for plural. Exercise 4: Write C for Common or P for proper.
Noun SorP Noun CorP
7. lakes 3—’( 13. girl . _, ;
8. store x / 14. Mrs. Smith “" /
9. plants = \ / 15. Ted L) ' /
10. animal g V 16. Dallas [ /
11. camels = 17. city (
12. saddle 18. England P

Exercise 5: Write the two sentences below on a sheet of paper. Begin each sentence with a capital letter and put an
end mark at the end. (Declarative sentence: Use a period. Interrogative sentence: Use a question mark.)

B
19. tom leaves early Bl &0

5 _ m-—?
&/

Exercise 6: Write a declarative sentence and an interrogative sentence of your own on a sheet of paper. Begin each
sentence with a capital letter and put an end mark at the end.
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gradeS

Whale Poster and Paper Rubric Name:
S
Excellent: Fair: Needs Work:
Poster:
P
Title/Presentation: \ The puster(Lacludes a{cat The poster includes a title, The poster is missing a title
and/or the information and

oy

and attracfive title, and the
information and pictures are
creatively/dnd beautifully
arranged. (16-11 pts) \u

and the information and
pictures are neatly arranged.
(10-5 pts)

pictures are arranged hastily
or without care.
(4-0 pts)

3-5 pictures of whale:

The poster includes at legst 3
pictures of the wha]y
pts) iVl

The poster includes 2
pictures of the whale.
(10-5 pts)

The poster includes one or
no pictures of the whale.
(4-0 pts)

Sketch/painting:

The poster includes a sk€tch
or painting done acgpfately
and with great care. |
(17-11 pts) \?)

The poster includes a sketch
or painting done accurately.
(10-5 pts)

The poster includes a hasty
sketch or painting, or no art.
(4-0 pts)

ﬁﬁ / 50 pts

Paper:

Excellent:

Fair:

Needs Work:

Introduction/Conclusion:

atl

The paper jrtcludes both an
introdugtion and conglision that
introduice the wha

wrap up the p
(9-7 pts)

The paper includes an
introduction and conclusion.

(6-4pts)

The paper is missing an
introduction and/or conclusion.
(3-0 pts)

Paragraph on
appearance/size/coloring:

The aull:;?escribes the whalg’s
appearanz€, sizerand colerffi
accurately and with great detail,

The author describes the whale’s
appearance accurately, but with
few details.

The author
inaccurately/incompletely
describes the whale’s

(8-6 pts) (5-3 pts) appearance.
(2-0 pts)
Paragraph on The author explains where the The author explains where the The author
location/migration: whale lives and where it whale lives and migrates with inaccurately/incompletely
migrates with accyrdcy and good | accuracy. describes where the whale
descriptions. 8 (5-3 pts) lives/migrates.
(8-6 pts) (2-0 pts)
Paragraph on diet: The author accupdtely explains The author accurately explains The author inaccurately or
eats, with detail what the whale eats. incompletely describes what the
7 (5-3 pts) whale eats.
(2-0 pts)
Paragraph on other .| The author has one paragraph The author has at least one The author did not include any
including at least one or two interesting fact about their additional facts about their
whale.

interesting info: ‘

covered in th
pts) ;

whale.
(5-3 pts)

(2-0 pts)

Neatness/Spelling/Grammar:

Afow Spe livt‘)om’-’
v -en¥ lowt

Y o et )

The paper is written neatly,

clearly, and with no spelHng or
grammar errors. [é

(9-7 pts)

The paper is written neatly and
with few spelling and grammar
errors.

(6-4 pts)

The paper is not neatly written,
or includes many spelling or
grammar errors.

(3-0 pts)

Y
- (v oor
Ei | /50 pts

il e
/\ ey

VI

fo




Hono gt Mgl b gl g/j;f WAl 2 Joesi
]

| tmﬂg: AL !M !”'I Wﬂ P A vy 4] st .JC‘HU, mm,o‘fﬁz&u‘.’,

Mf'f'?’ﬁﬁ‘fﬂ-_w VM) 7%_.*/ hl’m{» 0330'@".!/ {‘ﬂ Ly ?—.5-*4}12';} AJA;-;;

ja_@’_ /z'fhf:‘ﬁl £ZC‘JL/ JI[ i" Ay o f"'x '_’bf.a déffdf/ s :/?Mj£~% ./'-::é-:’"' @L
Ul )

] JC“‘: &
7

r!}m m:&rt Mﬁaja_m ON W.Am f/z&

j}{y;r/wrb:m S Al ﬁgi 4l L@A— /1,13 Loz, tH'_‘L ool -

L) . un_.-a‘.\
Fii s VT r“-L, AnBlr <l by _@fﬂr’ ﬁﬂ;-uc/ Fa Lo o

v M < (5
) Lrows, ML Aﬁ«-.cﬁdf& Jtn&&g&m_}wfg ol

.-1,{1;:,3, ‘HMM:Z#I Ahe .s-zﬁf/. {:&LL’!}JL LA Lﬁ _bi?' A b ﬂ‘b i?!!@’l

eﬁwl/ et tﬁ'ﬁﬂM i@' ‘LJ ‘.g.r.'»;i-:«t- L4 a{é‘.; /72 m’ﬁﬂ&{/ A Clectuds
; ! zi-'& -;él"

C—Vr _-"ff"ll»:_. Fernss= 7 ;?" ﬁltf.‘ﬁi' Yl Jéﬁ”f,i‘ﬂ,'-.-

v

/ D n.(r%ﬁ. G’J@(flr f/lﬁ!l-[“ }wu-'-” Y18 A

J 1 _'.“‘ e 1
}Z‘.‘ﬂ#’ fl{fm{%{ *')‘é" i 4 e J—- }'lffrw - A :qt-r;:l,

' w Cat ﬁzmsm--n?
pf’u‘-» "%/Jﬂ,ﬂ!jx Lk e / “Jﬂ i

) ! , l"b{if; u*“ccwmu.@r ,-:f,;, Luk
e oo Jhy (coly o shuaoe), Sy S Yo-us gt

SJ,ﬂaz:, - 20 LBS 9{/ .e""‘..-cu- oAy awu./-'

i Ry AWJD( i, e 1 w:-j: oy

i rj’c:'-' 7 :/,fx

ff“fz}{_, r,c ), ;w;& :ﬁ. MM. [‘-] A ‘L EQH.'W'F L'CEM, /&Bﬁ’wé i I‘ff &‘4{5/

I" & ,
A/ WV o(ﬁ’-’-:# Qrins oo, .L s dive. M o bid

£ .‘(m.‘}ti' ALy .fﬂ;»aa ;w;r}‘ @m&w z{-.,glzc"f; JWM@L_QM« owf:

T T = . e
st Lt s g ondl aveter, kjmm?/ _.:'_va.ic"f

; / {13 e P "
TN BT - _.J;/_.;,u:‘. -:__,._._(

. T : b N d
A et st Alee  ghy emap. A0S fec ;
-‘L L J)A’@ft k24 L - ] - : /(\\K ‘HMS 7

vooa 3
it o . = Fi
145 8 i et ¢ J1A0, r o 1,.r ;
[ih , . A veCle. ‘ﬁ‘—cg‘“—%—ww-'-—“.

u/ [, I. FL " Ju 2 ."';{,E-‘-‘. P b" A _L& Ahn f,;‘ %_%/ F\CLHJ

U i : 14 ! ’} . o o . f’.
e Lol Tiung. Mt VL L el -~ The } <

L € =
hr A " £ "dia il
r [ L - g i L3 B
LA A A il v A, uileh,  powded ORI
g * .
i , ' y ;
. 1N P 5 J ! o+ PrrE 2ev1 0 e
ek Al bsalees, umap U gl 7p AT ML et Jooli
| 'l 5 . ; - e
- - ’. . I 1 r; ) -__.'. L 4 . ] L .?’_,, . r, £ ’ " o Pine of
I 1 ! l;.L Mk ir.& SO [y s LU -";'fzf;’tr'é Frotlghple cO¥ILELL
| it g - I 3 . .
I J [ | ded s S S - . o
T I NEL i e LWL L2 ey ,Zl"r-, P LAy UL
] af 1 1) G il 1
_11.*‘_.'1.'-'. o g 1 / 3




— = Z‘!i&’fh'nim«-?r ALl zr”fM Gttt Lot . ApVlppudindz: g, riithes
Pt m_m_z&wd/ LAV o-@ ptad.,
o , M _anedme ol am m_ﬂ@@mw%

Ty sy oty ey e
| Hosw Whgwmer. pilet mboly. st - Ay il

Shis MLW ,& Wﬂd& /&‘%&gf D{.!/)’V'/t Y DL A altih,

o Moy ooy Sy o of ol skl

"o o i %@/m o& ,é@ e

,&ﬂmmﬁ&ﬁ &%@Mﬁbﬁ&_ﬁ@ WJC(! /ﬁ&%ﬁ’ f‘i@ﬁéﬁ-‘v S

o T peidis, Arseele. Jhe  owa, dvdueds s i

et A et St o Furid i shoik-fousets

W sl o sbots B-20 4. Jong alo o} foth

pbis o Jaaypr. . Alow fomalue (L @w whilo jo

ol

i ulee op _The ety o
ﬁ%_ﬁ:ﬁp Wty 9%%% B

&@m 7!<f:r %M prejeet

e e

Wiy T, Moy condpl ok s e

e /W/rffmeﬁiaw/ abots _this awwxg_ oeedine

Y, M I

g — el e e e e — — —
- PR - e e L e e Bl M e i i b — — s e —_ e ——




Faral Draf+
5mdc 5

ffm /MMA’ Og _ ,%/@,L, (W ety

J/;J.u 4.;-1‘._.

WM!J(' %M;j 2lrade. /ZML vy cmfxﬁ

cloipna, o/ Lt 1 pail A ,-'Ziaf/z

ﬁ,wf % WM VA /Vﬁ/zfzt/mgu

erred  Aaudd, ﬁA M MM /MMM,: ﬁrJM

,Jém,{fd el A,{A&A S

./%4” /meé&mﬂ{%%&

WAMZ Mﬁ Loz ”3:,:,@ ! 2t

Qg M /4’_’, .41!1;&6(

Wﬂ
5€¢ N o:ﬂw»&( z/uz ,a% P Z‘c.a,zz

T m-uz:}.r o

%/ ﬁr/&‘f‘M Z:tc;,‘?/é / x //74: ’&"ﬂﬂ"”

mu{ecﬂ " g u/’ s D1/ L oS ,W/ﬁ/ca

7L C@//’veo &m.,,/ JJZZ A /L/éwéi.g’z/

/rf’wm rf/»r f“! Ll Cur ﬂ?’m CE _Aper
—— :.Ir (\A‘” a!"
Cizw;f'/ /f/i L7 .-,-"'.-'.z’ f ’ L AANE / L, ﬂu -»r'/ szﬂ/{z’v ul

/i;_-pa"&f/ Cﬁff SR ffff ;t_f—_# 4 t/é Co L/&({

S ‘/_’;

LeXtd. O AL LA AU . ,r '
B RS near Ol A o M M 2 0, PR ) S I AL
/
A £ e —f' P ‘-_.:-., = . 7 ," - L =T .',u"’('{/} Iy o f\"(} :
B M S A Ldocy { o A AT LA Y AL
| Z =~






Name:

Brahmin and Tiger Rewrite Rubric:

Tiger” with appropriate capitalization.

Excellent: Goad: Needs Work: | Much Work:
Content: 30 20 10 9-0
e Protagonist meets a tig/ All contentis | One main part Two main Three or
e Tigeraskstobe freed‘/ included. of the story is parts of the more main
®  Character agrees and frees the tiger not included. story are parts of the
e Tiger is abour to eat the protagonist bup/ ‘ skipped. story are not
convinced to wait. / included.
New Character: / 30 @ 20 10 9-0
e  Character is clearly introduced and Character is Character is Character is Character is
developed with interesting traits. described described well, | described, but | not described
e  Character is described well, and remains clearly, but traits may doesn’t vividly, and
consistent throughout the story. He/she consistently, not be remain does not act
acts in a way we would expect them to act! andin an consistently consistent in
e  Character traits appear consistently interesting present. throughout | characteristic
throughout the story. and vivid the story. ways.
manner.
Dialogue: @ 15 10 9-0
®  The story has dialogue between the tiger Theret cla{, There is There is There is weak
and the protagonist that is in character for interestlgg in-character dialogue orno
both. in-character dialogue between the dialogue.
ialogue between the tiger and the
between the tiger and protagonist.
tiger and protagonist.
protagonist.
Grammar/Spelling/Punctuation: 7 5 3-0
e  Correct grammar, spelling, and No errors.q Afewerrors. | Several errors. | Many errors.
punctuation is used.
Handwriting: “g 4 3 2-0
® Neat and uniform handwriting is used Very neat} Fairly neat. Some messy All messy.
uniform. areas.
Title: 5 5 / 43 2-1 0
e Authortitles paper “The ____and the Correcttitle | Capitalization | Incorrecttitle | No tidle
errors

Total:

i I /100 pts available
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Name:

Brahmin and Tiger Rewrite Rubric:

Tiger” with appropriate capitalization.
g pprop p

Excellent: \/ Good: Needs Work: | Much Work:
Content: \/ 30 20 10 9-0
e Protagonist meets a tiger.’ All contentis | One main part | Two main Three or
e  Tiger asks to be freed.\/ ' / included. of thestoryis | partsofthe more main
®  Character agrees and frees the tiger.' not included. story are parts of the
e  Tigerisabout to eat the protagonist but is skipped. story are not
convinced to wait. included.
/
New Character: 30 Vi 20 10 9-0
e  Character is clearly introduced and Character is Character is Character is Character is
developed with interesting traits. described described well, | described, but | not described
e Character is described well, and remains clearly, but traits may doesn’t vividly, and
consistent throughout the story. He/she _ consistently, not be remain does not act
acts in a way we would expect them to acth/| andinan consistently consistent in
e  Character traits appear consistently interesting present. throughout | characteristic
throughout the story. L and vivid the story. ways.
manner.
Dialogue: .20 \/ 15 10 9-0
e  The story has dialogue between the tiger There is clear, There is There is There is weak
and the protagonist that is in character for interesting in-character dialogue o1 no
both. | in-character dialogue between the dialogue.
. dialogue between the tiger and the
between the tiger and protagonist.
tiger and protagonist.
protagonist.
Grammar/Spelling/Punctuation: 10 7 \/ 5 3-0
e  Correct grammar, spelling, and No errors. A fewerrors. | Several errors. | Many errors.
punctuation is used. p
Handwriting: S 4 ‘/ 3 2-0
®  Neat and uniform handwriting is used Very neat, Fairly neat. Some messy All messy.
uniform. areas.
Title: 5 \I/ 4-3 2-1 0
e  Authortitles paper “The ____ and the Correct title | Capitalization | Incorrecttitle | No title
errors

16

Total:

l O Q’ /100 pts available
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6" Grade Western Civilization 1

Nanwe _

b

S
| Intreduction

| — e
Content Body

Conclusion

—_— —

—
| Grammar.
| Spelling.
| Mechanics

|
|

TClearly introduces the topic. and states why it

L) - VY IO S E—

is important Lo history and’or relevant to |

lodﬂ}

-

Includes sufficient information on the subject. i

- For people. this includes information about et ’
their early life (especially anything relevant to .
what they are mainly known for). '

| - For cvents. this includes contextual f
information about what led up to it, major | L

| people who participated. all important parns of |
the event. and relevant effects of the event.

| - An excellent body will not raise questions

' that go unanswered. or will state if the

| apswers are unknown,

I Briefly summatizes main points and reiterates

' the relevance of the subject.

| - An excellent conclusion will leave the reader
with something more significant to continue

| thinking about even afier reading the essay.

Think big picture! Niu G ¥t

Mini-report rubnc

/10

| Uses proper grammar. punctuations, spelling,
| capitalization, sentence structure, etc.
I

J

|
| Writing

' Style. smooth transitions/flow between
paragraphs, word choice and variety
| appropriate (o grade level

|

\f\

/5

eribliography

|

[Includes the title, author and website address
| (as applicable) of each source.

. Comprises at least two sources, including at
| Jeast one book (not the textbook). . )

N

/5

TOTAL:

L’ fs

/100
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King Arthur and His Knights of the Round Table
by Roger Lancelyn Green

Essay Assignment Sheet

Assignment: Write a five-paragraph characterization essay. Choose one character that you find
particularly interesting in King Arthur. Think about three distinct qualities, traits, or adjectives to
describe the character, such as “deceitful, a prideful braggart, and motivated by greed” or
“humble, valiant, and a gentleman who follows the order of chivalry.” You will write an essay
proving your character has each of these traits using support from the text. First, you will outline
the paper; then we will walk through the writing process.

Example thesis: Sir Gawain is one of the most worthy knights of the Round Table because he repents of
his mistakes, fights with prowess for what is right, and is a loyal servant to King Arthur.

Basic Structure:

Tips:

1. Introduction
A. Brief overview of character
1. Hook (interest grabber)
2. Background/history
3. Physical appearance
4. Character’s significance in the overall story
B. Thesis Statement (Claim and three points)

I1. First Body Paragraph
A. Topic sentence stating the first trait.
B. Illustrations, examples, quotes, and thoughts to prove the character has that

trait.

II1. Second Body Paragraph
A. Topic sentence stating the second trait.
B. Illustrations, examples, quotes, and thoughts to prove the character has that

trait.

IV. Third Body Paragraph
A. Topic sentence stating the third trait.
B. Illustrations, examples, quotes, and thoughts to prove the character has that

trait.

V. Conclusion
A. Summary of thesis (in different words)
B. Final thoughts or application to life

Remember the seven ways an author reveals a character’s personality. Use those as ideas to

help you find support in proving each trait.
When you find a quote in your book that might help illustrate the trait, mark it with a
sticky note so that you can find it again.



Characterization Essay Rubric (King Arthur characfer)

_____ /10 Introduction and Thesis:
e The opening sentence offers a interesting thought or question geared toward your topic.
e The introduction gives a short broad background or description of the character that is
tailored toward your spec1ﬁc thesis. '
o The thesis is clear in making a claim about the character and three points that will be

proved in the essay.

___ |20 First Point:
e There is a topic sentence that tells which character trait will be discussed.

e There is enough evidence/supporting detail to convince your audience
e . The paragraph is well-written and flows smoothly.
e A direct quote from the story effectively supports or illustrates your point.

—__J20 Second Point:
There is a topic sentence that tells which character trait will be discussed.

There is enough evidence/supporting detail to convince your audience

[ ]
e The paragraph is well-written and flows smoothly.
e A direct quote from the story effectively supports or illustrates your point.

___ {20 Third Point:
There is a topic sentence that tells which character trait will be discussed.

There is enough evidence/supporting detail to convince your audience
The paragraph is well-written and flows smoothly.
A direct quote from the story effectively supports or illustrates your point.

e ® o @

____ 10 Concluding Paragraph:
e Paraphrases your thesis
e Offers final thoughts in a clear, relevant way.

____/5 Paper Requirements:
e Includes a title
e Written in neat cursive, skipping lines or typed (double spaced, 1” margins, 12 pt font)

_ /15 Grammar:
e There are little or no errors in spelling, grammar, capitalization, or punctuation.

e The essay is written in complete sentences with no fragments or run-ons.
e Only third person is used in the body paragraphs. No contractions are used.
®

Quotes are inserted and punctuated correctly.

Total: __out of 100
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Chreia & Proverb Rubric -



/ame:

'Bate of Assignment: P?naﬂ & OPW f)ljlﬂ UOS. OCL [ 7

Content

Q% /187

Paragraph 1:
Does the paragraph address the prompt? (2 points)

Is there a topic sentence? (2 points)
Does it quote the saying? (5 points)
Does it praise the sayer? (8 points)

Paragraph 2:
Does the paragraph address the prompt? (2 points)
Is there a topic sentence? (2 points)
Does the new version of th
(3 points)

_J ?aragraph 3:
Does the paragraph address the prompt? (2 points)
Does it thoroughly explain the saying’s usefulness? (10 points)

Paragraph 4:
Does the paragraph address the prompt? (2 points)

Is there a topic sentence? (5 points)

Does the contrast describe a historical or literary figure who didn’t follow the

advice of the saying? (15 points) -

Paragraph 5:
Does the paragraph address the prompt? (2 points)

Is there a topic sentence? (5 points)

Does the comparison describe a historical or literary figure who did follow the

advice of the saying? (15 points)

_ Paragraph 6:
Does the paragraph address the prompt? (2 points)
hts or examples?

Does the epilogue wrap up the chreia with relevant thoug

(5 points)

100

e saying demonstrate understanding of the saying? -

Thelude the ficst COP@ ond rubric | §

OCles

(7/
§5

¢
5
5

L
5

| L I

v
13

Chreia & Proverb Rubric




Form [ M3

Number of spelling errors

3 or fewer per page: 3 points
4-6 per page: 2 points

7-9 per page: 1 point

10 or more per page: 0 points

Number of punctuation/capitalization errors
3 or fewer per page: 3 points
4-8 per page: 2 points |
7-9 per page: 1 point

10 or more per page: 0 points

Number of sentence errors (run-ons or fragments)
1 or fewer per page: 3 points \
2-4 per page: 2 points
5-6 per page: 1 point

7 or more per page: 0 points

Is the cursive neat and legible?
Yes: 2 points
No: O points

!
1

Are the 'sentences varied?
(In other words, they do not all sound the same.)
Yes: 2 points
No: O points

Total: 4.5 oo
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~ Name: , ,
- T T

Date of Assignment:

Content 20 187

Paragraph 1:
Does the paragraph address the prompt? (2 points) L
Is there a topic sentence? (2 points) Z
Does it quote the saying? (5 points) 5 ‘3
Daes it praise the sayer? (8 points) h r? f )
Paragraph 2: .
Does the paragraph address the prompt? (2 points) -
L
3
2

Is there a topic sentence? (2 points)
Does the new version of the saying demonstrate understanding of the saying? '

(3 points)
Paragraph 3:
Does the paragraph address the prompt? (2 points)
Does it thoroughly explain the saying’s usefulness? (10 points)

Paragraph 4:
Does the paragraph address the prompt? (2 points)

Is there a topic sentence? (5 points)
Does the contrast describe a historical or literary figure who didn’t follow the
1 D

advice of the saying? (15 points)

Paragraph 5:

Does the paragraph address the prompt? (2 points) /&,

Is there a topic sentence? (5 points) 5

Does the comparison describe a historical or literary figure who did follow the

advice of the saying? (15 points) ' «_ | Q 5

Paragraph 6:

Does the paragraph address the prompt? (2 points) 2

.

Does the epilogue wrap up the chreia with relevant thoughts or examples?

(5 points)

Chreia ¢ Proverb Rubric &

- .~



Form l | 13

Number of spelling errors

3 or fewer per page: 3 points
4-6 per page: 2 points
7-9 per page: 1 point

10 or more per page: 0 points

Nun{ber of punctuation/capitalization errors
3 or fewer per page: 3 points
4-6 per page: 2 points |
7-9 per page: 1 point

10 or more per page: 0 points

2-5

Number of sentence errors (run-ons or fragments)
1 or fewer per page: 3 points
_2-4 per page: 2 points
5-6 per page: 1 point

7 or more per page: 0 points

Is the cursive neat and legibie?
Yes: 2 points
No: 0 points
Are the sentences varied?
(In other words, they do not all sound the same.)

Yes: 2 points

No: 0 points

Total:

9l

/100
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Name [

Date of Assignment

6

Content __I75

Paragraph 1: Introduction

Does the paragraph begin with a thesis statement? (10 points)
Is the thesis supported by two arguments? (10 points)
Does the paragraph finish with a contrary? (5 points)

Paragraph 2: Contrast

Does the paragraph introduce a contrast between the type of person
being considered and someone whose actions are better (refutation)
or worse (confirmation)? (5 points)

Is the contrast developed with an illustration based on the life of a

spedfic man or woman? (5 points)

°

Paragraph 3: Soliloquy
Is the paragraph written in the form of a soliloquy, showing the thoughts
of the type of person under consideration? Does the soliloquy capture the
appropriate tone of a wrongdoer or virtuous person? (5 points)
Does the soliloquy magnify the person’s wrongdoing or virtue? (5 points)

Paragraph 4: Comparison
Does the paragraph introduce a comparison of the type of person under
consideration with a similar type of person? (5 points)
Does the comparison find the person under consideration to be better
(confirmation) or worse (refutation) than the other? (S points)

Paragraph 5: Rejection of Pity or Encouragement to Support
Does the paragraph reject pity for the wrongdoer or encourage support
of the virtuous person? (8 points)
Does the paragraph include a quote supporting and strengthening
. its position? (2 points)

& Commonplace Rubric 229
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Paragraph 6: Epilogue
Dees the paragraph wrap up the commonplace essay by appealing to honor,
Jjurtice, or consequences? (8 points)
Dues the paragraph use an example trom the readings to
suppoit the appeal? (2 points)

Style |~ 115

Are tie sentences varied? (5 points)
Do the paragraphs flow together and use transitions? (5 points)
Does the writer use age-appropriate vocabulary? (5 points)

Forim /10

Number of spelling errors
3 or fewer per page: 3 points
4-6 per page: 2 points
7-9 per page: 1 point
10 or more per page: 0 points

Number of punctuation/capitalization errors
3 or fewer per page: 3 points
46 per page: 2 points
7-9 per page: 1 point

b o

10 or more per page: 0 points

Number of sentence errors (run-ons or fragments)
1 or fewer per page: 3 points )
2-4 per page: 2 points
5—6 per page: 1 point
7 or more per page: 0 points

Is the essay neat and legible?
Yes: 1 point
No: 0 points

Total:

230

Moo
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Veritas Academy
Senior Rhetoric Thesis
Dr. Matthew L. Burt, Instructor

Class, during this year you will be reviewing and integrating the learning gained over the
entirety of your education to this point. You will do this by producing a thesis that uses your
basic grammar, vocabulary, critical thinking, imagination, research, persuasive writing, and
speech skills. At the end of the year after having written a twenty-page thesis you will present it
as a twenty-minute speech before a live audience of faculty, parents, and peers—and defend it.

This is the process you will use keeping in mind the fie canons of rhetoric in the following stages

@ © o © o o o o o

Choose a subject that you can make into a thesis statement that intelligent and learned
people can honestly argue its pro and cons.

Determine which of the topics Aristotle identifies to build the argument that will prove
the legitimacy of your thesis statement.

Write a thesis proposal that outlines the approach you will take for your thesis along
with a initial bibliography. Due Week Six

Plan to spend approximately two-three hours per week reading and assimilating your
research. During this time period we will review the Five Canons and apply them tto
your thesis project

Annotated bibliography will be Due Week 12

Rough Outline Due Week 14

Antithesis Rough Draft Due Week 15

Mentor Meeting Report #1 Due Week 16

Antithesis Final Draft Due Week 17 {(Semester Exam)

Antithesis Oral Presentation Week Due week 20

Thesis Rough Draft Due Week 24

Mentor Meeting Report Due Week 25

Thesis Final Draft Due Week 27

Oral Presentation Practice Week 28

Oral Presentations Week 29
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Literature class %)) '
Qctober 14, 2023
,lY % Literature Rough Draft

Z
H’cr read a gothic romantic book and wondered if happiness is even possible
for the characters in these books? Many Gothic Romantic Literature books make it seem
extremely hard for an adult to seem happy. They often have some form of human duality or evil
sin nature. In Gothic Romantic Literature a state of healthy happiness is not possible for adults
because of dual human nature, acceptance of death, and good vs evil. =2 gract Hesgig

One reason healthy happiness is not possible is because of the duality of human nature.
Often in these books, a character will have an alter ego or another side of them. This so called
“alter ego” often is not a good side of them and usually takes over the character. One example of
this is from Dr. Jekyll and Mr. Hyde. The innocent Dr. Jekyll creates an elixir in his lab that
transforms him into the despicable, evil Mr. Hyde. This awful Hyde eventually takes over Jekyll
and Jekyll dies, and he is left as Hyde. This duality makes it hard to achieve healthy happiness. ~7¢\/h>’?

Another reason happiness is hard to attain is acceptance of death. Many characters just
accept the fact that they will die eventually, so they are always dismal. An illustration of this is in
“Because I could not stop for Death” by Emily Dickinson. In her poem, she explains she could
not stop for death, so death stopped for her. She showed how death took her around town and
finally to eternity. She states, “...He kindly stopped for me- The Carriage held but just
Ourselves- and Immortality...” Acceptance of death can also mean accepting the death of a loved
one. For example?We Are Seven? by William Wadsworth. His poem talks about a little gir] who
has lost two of her siblings but still tells a man there are seven of all her siblings, including the
dead ones. Death is always a challenging thing to accept and often leads to extreme sadness.

The last reason it is hard to gain healthy happiness in gothic literature is the concept of
good vs evil. It is hard to characters to decipher good vs evil in Gothic Romantic Literature. They
do not know what is evil is evil, so they typically make the wrong choice. A sample of this is
“The Devil” by Percy Shelley. The poem explains how the devil often comes in forms that
appear good, like a gentleman, but really have bad intentions. It tells of how a young man, Peter,
made a deal with the devil but the devil quickly turned on him and “Was bowled to Hell in the
Devil’s chaise.” This is another one of the reasons it is hard for people in Gothic Romantic
Literature to have a happy life.

. it is nearly impossible for adults to have a healthy happy state in Gothic Romantic

Literature because of Duality of human nature, the concept of death, and the theme of good vs
evil. These points all show just how hard it is to be happy! Reading Gothic Romantic Literature

is good to know what not to do to obtain happiness! ar/(
?J
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Modern Literature Class

The Gothic Romantic Movement and How it Affected Literature
Has anyone ever wondered what adults struggled with during the Gothic Romantic

Movement? During this period, many adults such as Dr. Jekyll (from The Strange Case of Dr.

Jekyll and Mr. Hyde by Robert L. Stevenson Eboéﬁ) stmggled with having a positivé stage in

life. Also, a character named Peter from “The Devil” by Percy Shelley went from maturity and

realizing what is right to falling for evil. In Romantic Literature, a happy adult state is not
P 3 S%M&d
possible because of human duality, good versus evil, and the development from youth toﬁamritgﬂ) ?‘u‘“‘-’

2 Sheutel paaddce. (3o,

(which cause growth and decline).

During the Gothic Romantic Movement, adults could not achieve a happy condition in

Sevin
life because of human duality. In chapte@f The Strange Case of Dr. Jekyll and Mr. Hyde. Dr.

Jekyll hides himself from other people because he does not want to reveal who he really is which
. < a2 . S )
is Mr. Hyde (the evil side of Dr. Jekyll). On page }gand 2‘6,_Mr. Utterson says, “Well then the

best thing we can do is stay down here to speak with you from where we are.” Then Dr. J ekyll
answers, “That is just what I was about to venture to propose.” After saying this, Dr. J ekyll
proceeds to walk away from the window and hide himself from Mr. Utterson and his friend. This
shows the duality of human nature because Dr. Jekyll is struggling with not showing his other
side which is an evil and selfish side (Mr. Hyde). He is a representation of what Dr. Jekyll’s

thoughts are; they are very violent (especially towards people) and selfish.

Deonsaler drorgi s gk b o Hlesic T vt sagest gkl o feraphing
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In the Romantic Period of literature, an adult state was hard to achieve because every
human struggles with good versus evil. In “The Devil” Peter struggles between choosing good
decisions and bad decisions. The devil persuaded Peter to turn from being good to being wicked
and evil by telling him “he’d bring him to the world of fashionw his means that
the devil would “bring him to the riches of the world” if Peter believed in him, which did not
happen. Instead, Peter fell for the devil’s trap and became morally wrong. Dr. Jekyll also
struggles with controlling his evil thoughts of murder and selfishness (seen in Mr. Hyde). He .
starts to isolate himself because he does not want people to see M or (M& o

The Gothic Romantéi Movement shows the struggle of achieving a joyful adult state _

ol
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: %G‘V‘ ﬁl&l‘ ok humm M/\A’?
because the developmen( from youth to maturity)yshows a€ombination of growth and de(@

Peter’s growth from a little boy to an adult is a wonderful example of this. When he was a little
kid, “he’d clombe the orchard walls to pillage the produce of his neighbour’s tillage, with
marvellous pride and joyWThis means that Peter used to steal as a boy with a lot of
pride and joy, but as he grew older, he started to make decisions on his own. This is a good and
bad thing. Its good because he learns how to make decisions on his own, but because of his past
childhood, he probably will not make the best decisions as shown. This shows how growing up

can show positive things as well as negative things.

There are three ways to acknowledge that a happy stage of an adult life cannot be

achieved; they are facing human duality, good versus evil, and th e\-/elopment from yout
hese sources conclude that a happy adult life is not possible by explaining these

different characters and their journey through adulthood. Even though these characters were not

able to achieve happiness, Christians can as long as they follow God and have faith‘inﬁr‘n./
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American History

\ \LI\ Motifs of Independence from the Enlightenment to the
3&)\ \N" ‘ For more than a century prior to American independence, authors had been writing books
\and treatises on governments, societies, and human rights. They described the rules of fair,
upright governance, praising the rule of law and denouncing tyrants. These authors of the
Enlightenment period, such as John Locke, influenced America’s founders greatly, leading them
to create the first lasting country that upheld these principles of fair governance and equal rights
to all men. America was the concrete embodiment of so many Enlightenment ideals coupled with
Christianity, creating a firm base for their government. One example of these early works on
governance is John Locke’s Second Treatise on Government, whose writing is reflected in
documents such as the Virginia Declaration of Rights and the Declaration of Independence.

John Locke had a lot to say about government in his second treatise on the subject. In the
seventh chapter, he begins by stating that all men are “by nature, all free, equal, and
independent” and that no one can be “subjected to the political power of another, without his
own consent”, or, in other words, political power ought to be derived from the consent of the
governed. Locke says that the government's purpose is to preserve one’s property, and if,
therefore, it fails in this, it is virtually pointless. He says man can, in a free society, do whatever
needs to be done to preserve himself, within the bounds of common, universally applied law.
When these universal rights of man are violated by the government abusing their authority, it is

tyranny. Above all tyrants, or rulers of any kind, must be the rule of law, as decided by the

people.



ingifreedom. Ideas like “political correctness” and cancel culture hinder the freedom of
honest citizens, showing that many are so focused on what must be excluded that they forget that

there is liberty for everyone, not just their own group. Average citizens must recognize that it

S

takes active humility and sacrifice to allow personal freedom for all in a world of sin.

L__7 SM 6)&?(&}/ "
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Assignment: Choose one of the course themes and write an essay tracing how this theme has
progressed through the course so far. Your essay should make claims about how the theme
developed and back up your claims with specific content and events.

Your grade will be determined by the following:
40% argument

40% evidence

20% grammar/organization

Modern European History Major Themes

1. A progression of “revolutions” that overturned Middle Age epistemology and ushered in
the Modern Age of Reason and Science.

9. The struggle between humanity’s desire for security versus its hunger for liberty.

3. The decline of the Sacred City and the rise of the Secular City.

4. The triumph of the greatness of Man contrasted with the tragedy of the depravity of Man.

5. The growth of the nation state accompanied by a shrinking world that results in the Global
village of the 215t century.
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Throughout history, the western world has shifted from a “Sacred City” to a more
“Secular City.” The term “Sacred City” refers to how the western world was centered around and
based on religion, specifically Christianity, while “Secular City” refers to the more modern
western world which is no longer like that. The shift from the "Sacred City" to the "Secular City"

happened as a result of new ideas and concepts that have risen through the movements in history.

C\m&w[

Two specific movements that drove this shift were the Protestant Reformation and the Scientific
Revolution.

While the purpose of the Protestant Reformation was not to convert people from
Christianity, it did play a role in the historical shift towards the "Secular City". For a long time,
the western world was nearly entirely Christian. While not every person was necessarily a true
Christian, nearly every person was a member of the Roman Catholic Church and considered
themselves Christian. Because of this, the pope had significant power and no one really
questioned anything he said. Due to this power and the fact that at that time most people did not
have access to a Bible or the ability to read it, the pope was able to say and do almost anything
he wanted. As a monk, though, Martin Luther, one of the main leaders of the Protestant
Reformation, did have access to a Bible and the ability to read it, and as he did, he realized many
issues with what the pope and the Roman Catholic Church were teaching. Luther’s main
teachings and ideas during the Protestant Reformation were that every person ought to read the
Bible for themselves, have a personal relationship with God, and pray directly to Him. He also

taught freedom of conscience and that people should be allowed to think for themselves.



5
%
\“\{: 5% This idea of people thinking for themselves spread to other areas of life, for example,

5 §cience. The Protestant Reformation helped push the Scientific Revolution forward through this
idea. People began thinking for themselves concerning scientific things, and they began to
question old scientific ideas that had been trusted with little to no proof for years and years.
Both of these movements had a great many positive effects, however they both did, in a
sense, push the western world to be more secular. When Martin Luther began questioning the
pope and the Roman Catholic Church and teaching that people ought to think for themselves;
some people began to think that, since the pope and the Roman Catholic Church had been so
corrupt and they had a right to their own beliefs, they didn’t need a religion at all. The Scientific
Revolution reinforced this notion by providing science as an alternative object of belief, which, ’7
. 15 Do vy bt themgls
with ideas like evolution, it was claimed could be used to explain the world without God.
These two movements, though they had many positive impacts, also played a vital role in
shifting the western world from the “Sacred City” to the “Secular City.” Another interesting way
of looking at these two movements in relation to each other is that the Protestant Reformation
caused people to doubt religion because of the corruption that had been exposed, and the
Scientific Revolution gave people something new to believe, pushing the shift from sacred to

secular. This shift has continued throughout modem history as these movements have spread and

people have increasingly sought to think independently.
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Excerpts from Christopher Columbus' Log, 1492 A.D.
IN THE NAME OF OUR LORD JESUS CHRIST

Whereas, Most Christian, High, Excellent, and Powerful Princes, King and Queen of
Spain and of the Islands of the Sea, our Sovereigns, this present year 1492, after your
Highnesses had terminated the war with the Moors reigning in Europe, the same having
been brought to an end in the great city of Granada, where on the second day of January,
this present year, I saw the royal banners of your Highnesses planted by force of arms
upon the towers of the Alhambra, which is the fortress of that city, and saw the Moorish
king come out at the gate of the city and kiss the hands of your Highnesses, and of the
Prince my Sovereign; and in the present month, in consequence of the information which
I had given your Highnesses respecting the countries of India and of a Prince, called
Great Can, which in our language signifies King of Kings, how, at many times he, and his
predecessors had sent to Rome soliciting instructors who might teach him our holy faith,
and the holy Father had never granted his request, whereby great numbers of people were
lost, believing in idolatry and doctrines of perdition. Your Highnesses, as Catholic
Christians, and princes who love and promote the holy Christian faith, and are enemies of
the doctrine of Mahomet, and of all idolatry and heresy, determined to send me,
Christopher Columbus, to the above-mentioned countries of India, to see the said princes,
people, and territories, and to learn their disposition and the proper method of converting
them to our holy faith; and furthermore directed that I should not proceed by land to the
East, as is customary, but by a Westerly route, in which direction we have hitherto no
certain evidence that any one has gone. So after having expelled the Jews from your
dominions, your Highnesses, in the same month of January, ordered me to proceed with a
sufficient armament to the said regions of India, and for that purpose granted me great
favors, and ennobled me that thenceforth I might call myself Don, and be High Admiral
of the Sea, and perpetual Viceroy and Governor in all the islands and continents which I
might discover and acquire, or which may hereafter he discovered and acquired in the
ocean; and that this dignity should be inherited by my eldest son, and thus descend from
degree to degree forever.



Primary Source: Hernan Cortés, from Second Letter to Charles V (1520)

Hernan Cortés wrote five letters to the Holy Roman Emperor Charles V, the second of which was
written October 30, 1520. The letters tell of the conflict between the Spaniards and the Aztecs, his
alliance with the Tlaxcala to defeat the Mexicas, and the destruction of Tethhfit/&nf But the
excerpt below shows they also marvel at the different products and foods in the New World.

This city has many public squares, in which are situated the markets and other places for
buying and selling. There is one square twice as large as that of the city of Salamanca,
surrounded by porticoes, where are daily assembled more than sixty thousand souls,
engaged in buying and selling; and where are found all kinds of merchandise that the world
affords, embracing the necessaries of life, as for instance articles of food, as well as jewels
of gold and silver, lead, brass, copper, tin, precious stones, bones, shells, snails, and
feathers. There are also exposed for sale wrought and unwrought stone, bricks burnt and
unburnt, timber hewn and unhewn, of different sorts. There is a street for game, where
every variety of birds in the country are sold, as fowls, partridges, quails, wild ducks, fly-
catchers, widgeons, turtledoves, pigeons, reed-birds, parrots, sparrows, eagles, hawks,
owls, and kestrels; they sell likewise the skins of some birds of prey, with their feathers,
head, beak, and claws. There are also sold rabbits, hares, deer, and little dogs [i.e., the
chihuahua], which are raised for eating. There is also an herb street, where may be
obtained all sorts of roots and medicinal herbs that the country affords. .. .There are all
kinds of green vegetables, especially onions, leeks, garlic, watercresses, nasturtium, borage,
sorrel, artichokes, and golden thistle; fruits also of numerous descriptions, amongst which
are cherries and plums, similar to those in Spain; honey and wax from bees, and from the
stalks-of maize; which are as sweet as the sugar-cane; honey is also extracted from the
plant called maguey, which is superior to sweet or new wine; from the same plant they
extract sugar and wine, which they also sell. Different kinds of cotton thread of all colors in
skeins are exposed for sale in one quarter of the market, which has the appearance of the
silk-market at Granada, although the former is supplied more abundantly. ... maize or
Indian corn, in the grain and in the form of bread, preferred in the grain for its flavor to
that of the other islands and terra-firma; patés of birds and fish; great quantities of fish—
fresh, salt, cooked and uncocked; the eggs of hens, geese, and of all the other birds | have
mentioned, in great abundance, and cakes made of eggs; finally, everything that can be
found throughout the whole country is sold in the markets.



From Cortés. First Letter

Everyday, before they undertake any work, they burn incense in the said mosques [temples] and
sometimes they sacrifice their own persons, some hacking the body with knives; and they offer
up to their idols all the blood which flows, sprinkling it on all sides of those mosques, at other
times throwing it up towards the heavens, and practicing many other kinds of ceremonies, so that
they undertake nothing without first offering sacrifice there.

They have another custom, horrible, and abominable, and deserving punishment, and which we
have never before seen in any other place, and it is this, that, as often as they have anything to
ask of their idols, in order that their petition may be more acceptable, they take many boys or
girls, and even grown men and women, and in the presence of those idols they open their breasts,
while they are alive, and take out the hearts and entrails, and burn the said entrails and hearts
before the idols, offering that smoke in sacrifice to them. Some of us who have seen this say that
it is the most terrible and frightful thing to behold that has ever been seen. So frequently, and so
often do these Indians do this, according to our information, and partly by what we have seen in
the short time we are in this country, that no year passes in which they do not kill and sacrifice
fifty souls in each mosque; and this is practiced, and held as customary, from the Isle of Cozumel
to the country in which we are now settled. Your Majesties may rest assured that, according to
the size of the land, which to us seems very considerable, and the many mosques which they
have, there is no year, as far as we have until now discovered and seen, when they do not kill and
sacrifice in this manner some three or four thousand souls. Now let Your Royal Highnesses
consider if they ought not to prevent so great an evil and crime, and certainly God, Our Lord,
will be well pleased, if, through the command of Your Royal Highnesses, these peoples should
be initiated and instructed in our Very Holy Catholic Faith . . ..

Answer the following questions fully on a separate piece of paper.
Questions 1-4 are from the Columbus Log.
1. What event just happened in Spain before Columbus was sent out?
2. What reason is given for Columbus’ voyage to India?
3. What other action did the monarchs of Spain accomplish?
4. What will Columbus’ son gain from his journey?
Question 5 is from the Cortes’ Second Letter to Charles.
5. Write a paragraph describing the Aztec capital of Tenochtitlan witnessed by Cortes
Question 6 is from the Cortes’ First Letter.

6. Write a paragraph describing the Aztec religious practices witnessed by Cortes.
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Beowulf Essay

Progymnasmata Exercise: ekphrasis (description)

The purpose of ekphrasis is “to bring the subject distinctly into view, creating intense and

1

graphic depictions.

The exercise in description is training students to write so that the audience “sees™ the thing
described. Writing and speech that is vivid in description is more beautiful and also more
persuasive. The organization of the exercise should progress through one of the following
modes: spatial, chronological, contextual, or structural (see examples, below)
e I
_é cael

The headings are numerd®
1. Persons (spatially: from head to foot; or vice versa).
Things (spatially: bottom to top, top to bottom, side to side) .

2. A
3. Actions (contextually: what surrounds them and what is contained in them). fouimy +1i're s’
4. Times (chronologically: what precedes them, what is in them, what tends to result

from them).
5. Places (spatially: bottom to top, etc; chronologically: what precedes, is, and will

follow; structural: what surrounds them, ordered them, and is contained in them).
6. Trrational creatures and plants (structurally: what surrounds them and what is

contained in them).

Descriptions could be simple- one event or topic; or compound- describing more than one event
at the same time. The style adopted should be clear and visible, to bring about seeing from

hearing.

| Edward P. J. Corbett and Robert J. Connors, Classical Rhetoric for the Modern Student, Fourth Edition
(New York, NY: Oxford University Press, 1999), 487.



Description 1s an exercise in writing to produce a vivid impression, a “seeing” of the
your audience.”

I.

IL

II1.

IV.

Description

What is to be described? Person, Thing or Event, Time, Place, Creature, or combin.
(e.g. describe the city of Troy after the Greeks end the war). 4 < o To Lt
Somu?) nlo” coltdf G-

In what order will it be described? Identify the parts and elements to be described, and
add some descriptive terms.

Al V;{"Wt‘ﬁ‘*’
B. M.‘CA‘ /V\DJ K”V{E
C. Tarqa PSS

D. Protecivf KT

E. ‘69@'1013 A *aa-r.‘mv

What is the subject like?

color: vl ~C0 tovr €2

size: /"U""‘A"q'zaCa
taste: Y /¢ 5)

v
shape: hiasan b
smell: 17 ¢4Y
feel: 7L &y
sound:

In a typed document, write a four or five paragraph description of your chosen subject
using word pictures to create a vivid image in your reader’s mind. .
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3 The Great Armor (O-Yoroi)

The O-Yoroi is a cultured and highly decorated suit of armor worn only by top-ranking
Japanese samurai during the 12th century. On first sight of the helmet, one will noﬂc@
protruding from the front of the helmet's forehead@ a flat and golden U-shaped crest,
resembling deer antlers. The helmet's forehead crest bears a unique shape representing the clan

@it is worn by. Behin@s the main helmet frame, made of matte, dark brown iron plates

@cover the top of the subject's skull. From the edges of this, curling rims dip down to-cover
the neck and ears. These rims are embellished with red and gold paint, exhibiting the soldier's
high ranking and contributing a remarkable ambiance to the suit.

The facial armor is a construction of iron and leather, masking the subject's entire face

edV
except for the mouth and eyes. The mask wields the sharp details of a fierce man, painted in a

_,,..-«-"
radiant shade of red. The ripf)ﬁng detail in the facial muscles offers the mask a demonic
appearance. The nose piece is separate and can be detached from the face. Below the nose is a
fierce mustache made of white horse hairg, Closing over the mouthpiece is an aggressive set of
sharpened teeth that protect the soldier's teeth and threaten the enemy.
On the side of each shoulder draped a large, rectangular shoulder guard constructed of
leather and iron laced together. These large plates are long and broad for protecting the soldier

from enemy arrows. The breastplate is a smooth and curved surface made of thick iron. This

piece is painted intricately in the traditional pink and white pattern, resembling a cherry blossom.
’___'_'_'_._...--



B

" This unique leather is called "crazy horse" skin, after the legendary Lakota chief who was \

A white and gold protective skirt suspends from the waist to the knees. Beneath the skirt
i iron kneepads and pants made of dark leather fastened by brilliant red laces. The shoes are

made of high-quality leather that is coated with a layer of protective wax for added durability.

~ famous for his fortitude and endurance in battle. W’"l
' Lwtd "

When all pieces of the O-Yoroi armor are worn together, it weighs about 70 pounds. The o wd
. . _ b& '
armor was mainly worn by archers riding horseback, due to its bulky shoulder guards that Wf" .,8)\" o
restricted combat mobility. Due to the many hanging pieces on the suit, such as shoulder guards W W
e

and waist guards, components are laced together with red cords to avoid wardrobe malfunctions.| e
r
ol

The armor creates a clamor as it moves, making it unfit for stealth. Despite any discomfort or e

loss of mobility, wearing the O-yoroi's shielding in battle was a great honor for the samurai.

‘_______...--—-J
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Sparks, Medieval Literature (2023)

Beowulf Essay
Progymnasmata Exercise: ekphrasis (description)

The purpose of ekphrasis is “to bring the subject distinctly into view, creating intense and

graphic depictioris.”!

The exercise in description is training students to write so that the audience “sees” the thing
described. Writing and speech that is vivid in description is more beautiful and also more
persuasive. The organization of the exercise should progress through one of the following
modes: spatial, chronological, contextual, or structural (see examples, below)

The headings are numerous:

1.

2.
3.
4

Persons (spatially: from head to foot; or vice versa).

Things (spatially: bottom to top, top to bottom, side to side)

Actions (contextually: what surrounds them and what is contained in them).
Times (chronologically: what precedes them, what is in them, what tends to result
from them).

Places (spatially: bottom to top, etc; chronologically: what precedes, is, and will
follow; structural: what surrounds them, ordered them, and is contained in them).
Irrational creatures and plants (structurally: what surrounds them and what is
contained in them).

Descriptions could be simple- one event or topic; or compound- describing more than one event
at the same time. The style adopted should be clear and visible, to bring about seeing from

hearing.

1 Edward P. J. Corbett and Robert J. Connors, Classical Rhetoric for the Modern Student, Fourth Edition
(New York, N'Y: Oxford University Press, 1999), 487.



Description is an exercise in writing to produce a vivid impression, a “seeing” of the subject in
your audience.

L

IL.

I1I.

Sparks, Medieval Literature (;‘)ig ; ,11 :

(

Description

What is to be described? Person, Thing or Event, Time, Place, Creature, or combination
(e.g. describe the city of Troy after the Greeks end the war).

Ak o Suv fin o)
In what order will it be described? Identify the parts and elements to be described, and
add some descriptive terms.
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What is the subject like?
color:io(uc,q(msw wavel, Lk Sand
SIZE (| e

taste: Sm(-\v\

shape: {0\/\0) [ uided  boave)

smell: plyy Saliy

feel: V:vyezu\

sound: Aliany & wwasts 5'."5"‘""‘”)

In a typed document, write a four or five paragraph description of your chosen subject
using word pictures to create a vivid image in your reader’s mind. .
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& Literature - Progymnasmata Exercise
edieval

The young man eagerly rushed onto the quiet beach, pulling the weight of his equipment

behind him. His feet melted into the g’;ﬂ‘ leaving behind .perfect indentations.
'He had waited for months for the perfect waves on aw'mtcr day when the beach was empty.

He threw his belongings onto the ground and reached into the bottom of his bag. He pulled out a
Ank
bar of surf wax. It had half-melted the summer before, and now bore an unusual, lumpy shape.

ghevingg?
As he scraped off the shaves of old, sandy wax from his board, he could smell the salt of the

ocean and m@@m Once his yellow board was smooth and all wax had been removed,

he picked up the strange lump he had pulled out earlier. He covered the board with a new coat of

wax in small circular motions, until little bumps began to form. Usually, his next step was to

apply a coat of coconut scented sunscreen. He, however, skipped this step because
the sun was hidden behind th grazJ anuary sky.

As he picked up his €feshly waxed, Tiberglass surfboard, he admired its perfect shape and

beautiful design. It was seven feet long, with a pointed tip and rounded bottom, perfect for

carving through the smaller waves of his hometown. He made it to the shore and dipped his toe
into the gentle tide coming towards him. As he felt t}m@ he felt a small shock
race through his body, sending sharp chills up his spine. However, he continued to go deeper and
» deeper, ifeeling the piercing @ urrounding his body. When the waves reached his shoulders, he
used his shivering arms to pull him onto his board and began to paddle. He could feel the L@
breeze on his back as he dipped his cupped hands into the water and paddled past the broken

waves. The waves were about four feet high, but each one crashed in a perfect, consistent line



g o b

down its glassy face. Besides the uncomfortable temperature, which his body had begun to get

used to, the conditions were perfect.

Once he paddled through the rough, broken waves, he pulled himself into a sitting

A
a0
position and patiently waited for a S\?Vell of waves. As he waited, he brushed his hand through the

<crisp, @ and|felt(the tide rocking his board up and down. Hes if he was floating.

The sun peaked out of the gray clouds, and he could almost feel a ray of sunshine hug his cold

back. Eventually, he saw three waves approaching. They gradually swelled higher and higher as

they got closer. He then laid down, facing theGvhite, blank bghch, and began to paddle with the

approaching wave. Helfeltjthe wave take control of his board and the power of the ocean beneath

him. He then stood up and rode down the left face of the wave. He could see the sand below

through the glassy, aqua, unbro of the wave. He could hear the loud crash of the

whitewater behind him as it pushed him along.

Once the wave died out, he plunged into the icy water. As he returned to his board, he
could taste the salt in his mouth. His eyes began to sting. It was slightly uncomfortable, but it
reminded him of the wonderful memories he had in the ocean, which made it bearable. He then
paddled back out into the blue ocean in search of another wave as he felt the adrenaline rush
through his body from the wave before. As he pushed against the power of the waves crashing
against him, he thought about how sore he would be the next morning. Once he reached the

unbroken waves, he sat back on his board awaiting the perfect wave. He content as he sat in

¥

the glory of God’s creation. He considered the power of even the smallest waves and the power

of their Creator.
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Rhetoric 2 - Transcendentals

Creation reflects God’s character through the three transcendentals: truth, goodness, and
beauty. The transcendentals are universals that every piece of creation possesses to some extent.
DiDonato says, “a transcendental is God’s presence in the creation.”' They exist by themselves
and apart from us. Transcendental truth is the fullness of truth. Everything that exists reflects this
fullness of truth. The same applies to beauty and goodness. These transcendentals are beyond the
senses. They are detected by the mind. Beauty, for example, is not simply that which is pleasing
to the eye. This presents beauty as a subjective quality, rather than an objective reality, and leads
to the common idea that beauty is in the eye of the beholder. However, the transcendentals are
not subjective. The truth, goodness, and beauty of an object are not decided by its observer
because they are universal.

Today, beauty is typically thought of as that which one finds attractive. This idea is not
necessarily wrong, but beauty is not merely attractiveness. It contains so much more. If beauty is
merely attraction, it differs from observer to observer, making it subjective. However, as stated
above, beauty cannot be subjective. So what is true, objective beauty? In order to define beauty,
truth and goodness must come first.

Truth is that which conforms to reality. It is non-concealment, or, showing what
something really is. Something that is true is in accordance with God’s design for creation and
reflects who God is. The postmodern view of truth says everyone has their own truth. However,
this cannot be the case. By definition, truth cannot be subjective. Truth is that which conforms to
reality, and there is only one ultimate reality. Therefore, there is only one truth. In addition,

truth’s transcendence makes it objective. From truth flows goodness.

' DiDonato, “Recovering the Lost Transcendentals: Beyond Truth, Goodness, and Beauty,” 13.



Goodness is that which serves its true purpose or design. Goodness often is used in two
different ways: a moral sense and a purposeful sense. However, when speaking of the
transcendentals, we are referring to its purposeful sense. If something fulfills its purpose and
meaning of existence, it is significant or excellent. It reflects God because God is good, and
because God’s good plan for Creation is fulfilled. From truth and goodness flows beauty.

Truth and goodness must be defined before beauty because beauty is true and good. The
transcendentals are interconnected and flow from one another, much like the Trinity.
Transcendental beauty is most easily defined as that which is true and good. Something that
serves its purpose and conforms to the reality of God’s design is objectively beautiful.

Beauty is God’s fingerprint left on creation. We can see His character, or, His truth and
His goodness, through the beauty of creation. It is evident that not only function is important to
God, but beauty as well. We see the magnificent beauty of God in the beaming stars that cover
the sky at night, in the millions of tiny leaves that fill the trees, and in the intricacy and wonder
of the human body. Beauty does not merely please the eye. It pleases the soul by radiating truth

and goodness.



